FORCED FROM HOME
Education Resource Toolkit

overview>>>
Every year, millions of people are driven from home by war, political unrest, economic upheaval,
political and/or religious persecution, and other factors. The United Nations High Commissioner on
Refugees (UNHCR) recently reported that there were some 65.3 million displaced people around the
world in 2015, in fact, more than ever before, and that roughly 34,000 people are forced to flee their
homes every day*.
In many cases, these people were forced to leave behind everything they know—including family
members—often in a great hurry, and then to brave uncertainty and adversity in search of relief
and safety.
Imagine confronting such a decision. Imagine having only minutes to prepare for your journey.
What would you grab? Who would you take with you? Where would you go? How would you get there?
These are choices millions of people around the world have had to make.
The interactive exhibition Forced From Home is designed to bring to light the daily challenges
faced by the millions of displaced people around the world. By encouraging students to “walk a
mile in their shoes” and to think about how they might respond to their needs, the Forced From
Home experience intends to engender a greater common humanity around the global displacement
crisis on a very visceral, very human level.
In anticipation of your class’s upcoming visit to Forced From Home, this Education Resource Toolkit
is designed to help structure and enhance your school group experience.
Doctors Without Borders/Médecins Sans Frontières (MSF) developed this teacher resource for classroom use with activities designed around the key themes of the exhibition. All activities and corresponding background information are intended to support teacher efforts to prepare students for
their visit, to provide a framework for processing the exhibition while you are there, and to facilitate
further discussion amongst students once you are back in the classroom.

*UNHCR Global Trends, Forced Displacement in 2015, June 2016, www.unhcr.org/statistics
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How to use this toolkit>>>
The Forced From Home exhibition is built around several key themes that reflect the refugee journey and
experience. These themes are:

Push Factors:

The issues that cause people to flee their homes,
such as conflict, persecution, and natural disasters;

On the Move:

How people navigate their journeys and cope with their
vulnerabilities to exploitation, disease, and other challenges;

Legal Status:

The rights of displaced people as they flee their homes and the
obligations of the international community to assist them;

Basic Needs & Shelter:

How people find and cook food, maintain basic hygiene,
and seek shelter;

Health Care:

The medical needs of refugee populations and the challenges
faced by humanitarian agencies in providing care.

Activities in this toolkit are designed around these themes and are presented in the order they will
be experienced during the exhibition tour. Teachers are encouraged, however, to use activities in
any order to suit their classroom needs as stand-alone exercises or in conjunction with one another.
Background information, including definitions of key terms and relevant statistics, are provided to
support activities. These can be printed or shown on a screen to enhance teacher and student
understanding. Additionally, there is a listing of supplemental resources for teacher or student inquiry.
Clicking on a page number will take you to that page.
For the sake of simplicity, the activities in this packet have been designed with refugee populations in
mind. However, it is worth noting that the situations described are often applicable to other displaced
populations, including internally displaced people, asylum seekers, and stateless people.
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PRE-visit Activities>>>
The activities below are designed to prepare students for their upcoming Forced From Home
experience by:
1. Assessing student awareness of the global refugee crisis
2. Introducing key concepts on the topic
3. Generating preliminary discussions
4. Prompting student thinking and stimulating interest

Photo Interpretation

TYPE: Formative & Summative Assessment, Observation & Analysis
TIME: 20–40 minutes

Purpose:

Designed around the premise that “a picture is worth a thousand words,” the following activity
uses photos to gauge and ultimately broaden students’ awareness of the refugee crisis.

Outcome:

Students will have a broadened perspective and observe fuller implications and inferences from
the images they see to include awareness of the challenges of life as a refugee.

Activity:

1. Using one or more of the photos below, have students write down their initial impressions on
what they think and feel about what they see. Ideally avoid providing any information about the
context of the photo and instruct students to record their initial reactions.
2. Have several students share their impressions with the class.
3. After students have explored the possibilities of the photo(s), share the provided photo
descriptions (following page) with the class. Use student reactions and questions to transition
into the next activity, the Student Knowledge Assessment.

Suggestion:

You may wish to withhold the Detailed Photo Descriptions until after your visit. Have students save
their comments. After visiting the Forced From Home exhibition, have students look at the same
photo(s) they surveyed before going on their visit. Equipped with new awareness about the refugee
experience, have students write down their thoughts and feelings about what they now observe.
Highlight student learning by having students share with the class their comparisons of the two
sets of observations.
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photo DESCRIPTIONS>>>
Larger format images to share with your students can be found beginning on page 54.

town of Leer, South Sudan
Basic Description
Thousands of South Sudanese from the surrounding area wait in line for
a distribution in the otherwise empty and destroyed town of Leer in Unity
State.

Detailed Description
All humanitarian actors, including Doctors Without Borders, evacuated Leer
amid heavy fighting in May 2015 as thousands of civilians were forced to
flee into the bush, swamps, or into the UN Protection of Civilian site in Bentiu.
However, Doctors Without Borders was able to resume limited operations
from Leer in July 2015, conducting mobile clinics and therapeutic feeding
programs to address malnutrition until Doctors Without Borders’ compound
was once again looted in October. Doctors Without Borders has been looted
three times in Leer since conflict erupted.
Since fighting broke out in South Sudan in December 2013, people in Unity
state have been subjected to very brutal violence. They have been forced
to watch their relatives being killed, raped, beaten or abducted in front of
them. They have spent months on the run, hiding from one place to another,
trying to escape widespread violence. The violence continued for two years.

mexico
Basic Description
Families, women and unaccompanied children travel on a train called The
Beast and try to make it to the United States. They are the most vulnerable
among the migrants.

Detailed Description
As many as half a million Central American migrants annually hop aboard
freight trains colloquially known as La Bestia, or the beast, on their journey
to the United States. The cargo trains, which run along multiple lines, carry
products north for export. As there are no passenger railcars, migrants must
ride atop the moving trains, facing physical dangers that range from amputation to death if they fall or are pushed. Beyond the dangers of the trains
themselves, Central American migrants are subject to extortion and violence
at the hands of the gangs and organized-crime groups that control the
routes north.
http://bit.ly/ZlFnSV
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Idomeni, Greece
Basic Description
An Afghan family gets ready to cross the Greek border with the Former Yugoslav
Republic of Macedonia (FYROM)

Detailed Description
The family hopes to apply for refugee status in countries such as Germany or
Sweden. The Greek border with the FYROM is increasingly under the control of
human-traffickers, and is becoming less safe each day, so refugees try to cross
the border in large groups so they can defend themselves.

Samos, Greece
Basic Description
Since the agreement between Europe and Turkey made on March 18th 2016,
Greece has turned refugee camps into detention camps. Refugees are sorted
and wait to be sent back to Turkey for those who came after March 20th.

Detailed Description

MSF has been providing assistance to people crossing the Mediterranean Sea to
Europe since 2002. Between the fall of 2014 and the spring of 2016, MSF medical
staff treated an estimated 200,000 men, women, and children in Europe and on
the Mediterranean Sea.
The Samos camp is in the mountains, in very rough terrain. Parts of the camp
are located on different plateaus, and there is no way to expand. The facility
was designed to hold 280 people but in the spring of 2016, more than 1,000
people were being held there.
Overcrowding such as this can lead to unhygienic conditions that may
ultimately lead to illness and disease outbreaks.

SERBIA
Basic Description
A refugee from Iraq carries his young son as he walks towards Croatia at the
Bapska border in Serbia.

Detailed Description
In September of 2015, MSF teams in Serbia treated patients at the Bapska
crossing point on the border with Croatia.
Each day they saw up to 450 patients, with the majority of people seeking
treatment for respiratory conditions, gastrointestinal issues, and injuries
sustained during their journeys. With many people
unable to access treatment or medication during their weeks on the road,
MSF doctors treated chronicconditions such as asthma and diabetes. Among
the patients were a large number of pregnant women, elderly people, and
children under five years of age.
The teams also distributed relief items such as tents, blankets, and raincoats.
At that time there was a desperate need for adequate shelter, with up to 2,000
people sleeping outside without tents or tarps.
forcedfromhome.com
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STUDENT KNOWLEDGE ASSESSMENT

TYPE: Q&A, Group Discussion, Vocabulary, Current Affairs, Critical Thinking
TimE: 25–50 minutes

Purpose:

To help assess how much students know about the global refugee crisis prior to visiting
Forced From Home. Additionally, the questions below can be used to introduce key concepts and
encourage student thinking to help prepare students for the Forced From Home experience.

Outcome:

Students will have a basic understanding of who a refugee is and an elemental familiarity with some
of the key topics to be discussed on their visit.

Activity:

Use the following questions, in either a large or small group setting, to engage students in
discussion. Definitions of the key terms are provided on page 27.

DEFINING BASIC TERMS

• What comes to mind when you hear the term “displaced people?”
• What about refugee?
• Economic migrant?
• Internally displaced people (IDP)?
• Can you describe the similarities and differences between these terms?

Who are refugees

• Are you, or have you ever met a refugee?
• How do we define a refugee?
• What does a refugee look like?
• What type of a person are they?
• What language do they speak?
• Are they educated?
• What religion do they practice?
• What sort places are they fleeing?
• How much money do they have?

REFUGEES IN THE MEDIA

• What have you heard in the news or elsewhere about refugees?
What conclusions have you reached based on that information?
• How many refugees do you think there are in the world?
• Where (what countries) do you think refugees come from?

THE REFUGEE EXPERIENCE

• What reasons could people have for leaving their homes?
• What types of challenges would refugees face during their journeys?
• … once they arrive at their destination?
• Which specific groups (children, women, elderly, people with disabilities, etc.)
do you think are the most vulnerable (to violence, exploitation, etc.)?
• Which countries are people leaving? Where are they headed?
forcedfromhome.com
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Map of Awareness

TYPE: Map Reading, Geography, Current Affairs
TIME: 15–30 minutes

Purpose:

To assess and enhance students’ awareness of the global scope of the refugee situation.

Background:

Refugees come from and move to countries all over the world. Six of the seven continents currently
have people either fleeing from them or fleeing to them, or both. Although students’ lives may not be
directly impacted by the refugee situation, it is a global crisis with significant humanitarian, political,
and economic implications for all nations.

Outcome:

Students will have an awareness of the global reach of the refugee situation and be able to identify
several countries with a significant refugee exodus and/or influx.

Activity:

1. Using the map provided on page 53, have students indicate which countries they think are
currently dealing with a refugee crisis.
2. Have then put an “X” in the countries that have refugees fleeing, a “circle” in their countries
destination countries, and an arrow between both symbols indicating their pathway.
3. When students are done, have them compare to the map at www.therefugeeproject.org

Add-on:

Have students identify countries they think are facing an IDP crisis.
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What is Doctors Without Borders?
TYPE: Comprehension, Note-taking
TIME: 10–15 minutes

Purpose:

To introduce Doctors Without Borders to students prior to visiting Forced From Home.

Outcome:

Students will have a basic understanding of Doctors Without Borders’ principles,
history, and work.

Activity:

Use the following description and video to acquaint students with Doctors Without Borders.
Have students take notes, identifying Doctors Without Borders’s mission and key aspects of its
humanitarian work.

Description:

Doctors Without Borders, known internationally by our name in French Médecins Sans Frontières, or
more simply “MSF”, is an independent medical humanitarian organization that delivers emergency aid
to people all over the world affected by armed conflict, epidemics, natural disasters, and exclusion
from health care. MSF offers assistance to people based on need, irrespective of race, religion,
gender, or political affiliation.

Video

https://vimeo.com/179073713
(3:32 minutes)
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Post-VISIT Activities>>>
The activities below are designed to help students process and codify their Forced From Home
experience. They will:
1. Provide a platform for students to share their experiences and thoughts
2. Give students the opportunity to delve deeper in to topics presented during the exhibition
3. Present a review of key concepts
4. Help gauge student comprehension

Exhibition Theme - Push Factors
Say Goodbye

TYPE: Critical Thinking, Creative Writing/Expression, Planning, Group Discussion
TIME: 20–50 minutes

Purpose:

To personalize and enhance the Push Factors experience students had at the exhibition and deepen
their appreciation of the stress refugees face when forced to leave their homes.

Background:

People forced from home have to leave behind life as they know it; their possessions, jobs, school,
friends, and often family. And, in many instances, they have little or no time to prepare for their
departure. This extremely stressful experience marks the start of a long, challenging, and uncertain
road in their new lives displaced from home.

Outcome:

Students will experience and articulate empathetic thoughts and feelings and gain an enhanced
appreciation for the experiences of displaced people.

Activity:

homework the night before:

Ask students to write a paragraph describing, in general terms, their five to ten year plan. Without
getting too specific, students should describe what they see themselves experiencing, working
towards, and achieving in the next five to ten years.
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In Class:

1. Say Goodbye to Possessions:
a. Similar to their experience at the exhibition, but this time having to make choices about their
own personal items, instruct students that they have two minutes to pack their possessions to
leave home, possibly never to return. Monitor the time while students make a list of what items
they would bring. Remind students that they can only bring what they can put in their backpacks as they will be traveling for long distances over difficult terrain.
b. Have some students share their lists and discuss, as a class, the short and long-term utility of
their choices.
2. Say Goodbye to a Loved One:
a. Using another two-minute time limit, have students write a quick goodbye letter to someone
close to them (a grandparent, best friend, etc.).
b. Explain to students that they should assume they might never see or talk with this person again.
Share with them that, as difficult as such a letter may be to write, many people forced to flee
home don’t get an opportunity to say goodbye.
3. Say Goodbye to your Plans:
a. In addition to leaving behind possessions and loved ones, people fleeing their homes often
leave behind plans for the future. Facilitate students making their own connections to this
reality by asking them:
- In addition to leaving your possessions and loved ones, what else would you leave behind if
you were forced from home?
- What intangible things would you be leaving?
- Think about your homework assignment last night. What would happen to your plans?
b. Once students see that being forced from home would impact their future plans, ask them how
this would make them feel. How would they cope with facing such an uncertain and potentially
very different future?
c. Have students express their reactions in some tangible format. Ideas include: A diary entry, a
drawing, a collage, a poem, or a letter to a friend.

Add-on:

Now have students imagine that, after a long stay in a refugee camp, they hear the good news
that they can return home. Explain to them that when they get home they find their town in ruin (stores,
schools, and other facilities destroyed or abandoned) and their homes looted and showing evidence of
other people having lived there. Have them write about what that would feel like.

Documentary:

Children of Syria: How Four Child Refugees Said Goodbye to Syria

http://www.pbs.org/wgbh/frontline/article/how-four-child-refugees-said-goodbye-to-syria/
(2:24 minutes)
forcedfromhome.com
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Exhibition Theme - On The Move
My Journey

TYPE: Writing, Map Reading, Research, Creative Thinking, Oral Presentation
TIME: 60–120 minutes

Purpose:

To have students figuratively “walk a mile in a refugee’s shoes” through imagining, researching,
and articulating a refugee’s journey when forced from home.

Outcome:

Students will articulate a critical part of the refugee experience in their own words. They will
research and learn about different countries, read maps, and consider implications of geography,
all while contemplating an experience that challenges the human body and spirit.

Activity:

1. Ask students to remember, if possible, the country of origin given to them during their visit
(Afghanistan, Burundi, Honduras, South Sudan, or Syria). See Countries at a Glance on page 30.
2. Reflecting on what they learned during their visit about the challenging journeys most refugees
face, ask students to create a story around their travel experience.
To plan their story, students should:
a. assume they had to flee across their national border;
b. assume they came from the capital city of their home country (students will need to identify
the relevant capital);
c. assume they have little to no money.
3. Next, students need to identify which country they will travel to.
a. Students should consult a world map and deduce the probable choices a refugee from their
assigned country would make.
b. Have students choose one of these options and verify their choice is applicable by visiting
www.therefugeeproject.com and making sure refugees from their assigned country are
going there.
4. Have students consult maps and other relevant resources to identify the types of terrain and
distances they must travel to reach their destination.
5. With the terrain and travel distances in mind, students should consider the type(s) of transport
that would likely be used to make such a journey. Again, if possible, students should do research
to ground their choices in the realities of that country (e.g., does the typical person from that
country own a car, have access to rail, are there paved roads through the mountain ranges, etc.).
6. Finally, students can decide whether they are traveling alone or with family or others.
7. Based on teacher preference, stories can be told in narrative, prose, movie or play script, comic
strips, or another creative format.
8. If time or space allows, have students share their work with classmates by reading aloud or
discussing in small groups. Additionally, stories could be displayed in school public areas for other
students to experience.
forcedfromhome.com
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Suggestion:

Students can be reminded to include other aspects of a refugee’s travel experience such as: ways
they are vulnerable to exploitation; access to food, water, and shelter; safety considerations,
physical limitations of travelers, and navigation challenges.

Exhibition Theme - Legal Status
Am I a Refugee?

TYPE: Case Study, Classification, Formative & Summative Assessment
TIME: 60–90 minutes

Purpose:

To give students the opportunity to review and apply the definitions and guidelines for determining
the legal status of displaced people.

Background:

Obtaining the legal status and designation of “refugee” is a complicated process with profound
implications. Established by the 1951 Refugee Convention, refugee status affords certain protections
and rights that can substantially impact a displaced person’s life. This includes provision of fundamental rights and privileges such as being able to stay in the refuge country as long as desired and
access to justice, education, housing, health care, religious freedom, and employment. While the
United Nations High Commissioner for Refugees (UNHCR) is the United Nations (UN) agency mandated to
protect and support refugees, refugee designation refugee designation is determined and granted
by individual countries and, unfortunately, not all countries have signed on to abide by 1951 Convention
guidelines. This leads to non-uniform application of the 1951 Convention guidelines and countries
that do not fully provide protection of fundamental privileges, treating 1951 Convention Articles as
recommendations, not obligations. Furthermore, in some countries, obtaining refugee status does
not guarantee protection of rights or from being detained in one’s own country. Despite this lack of
guarantees, having refugee status still ultimately portends better prospects for displaced peoples’
lives and futures.

Learn more about the 1951 Refugee Convention:

http://www.unhcr.org/en-us/1951-refugee-convention.html

Outcome:

Students will be able to analyze situations and variables and make conclusions about a person’s
legal status within a framework of established parameters. Through this, students will have an
appreciation of some of the complexities involved in determining refugee status.

forcedfromhome.com

14

Activity:

1. Have students reflect on what they learned about displaced people’s legal status during their tour
experience. Review the various definitions used to determine legal status on page 28.
2. Have students read the following descriptions of displaced people on page 27.
Instruct students to decide the legal status for each case described and record their decisions on
the worksheet.
3. Designate one corner of the room as “Would Qualify for Refugee Status” and another corner as
“Would NOT Qualify for Refugee Status.” Starting with the first case, ask students to stand in the
corner that matched their decision. If any other outcomes present themselves (e.g., undecided),
designate another corner for these students.
4. Have one student from each group explain the reasoning behind their choice. Any student who, after
hearing each group’s explanation, changes their mind should switch to the group they now side with.
5. Follow this process for each of the remaining cases.
6. After discussing all the cases, have students pick a country that is currently accepting refugees
and create a displacement scenario for both someone who would qualify for refugee status in that
country and for someone who would not qualify. Have students share their scenarios with the class
and ask if the class agrees with the depicted outcomes.

Add-on:

Use the following links to read about the experiences of actual people similar to those in
the scenarios.

Case 1:

http://nyti.ms/2c1VJKS

Case 2:

http://bit.ly/1EAkyRG

Case 3:

http://bit.ly/2c1WnIu

Case 4:

http://bit.ly/2b1VSNw
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Exhibition Theme - Basic Needs (Daily Living in a Refugee Camp)
Water Use

TYPE: Math, Critical Thinking
TIME: 20–40 minutes

Purpose:

To build on students’ exhibition experience about the challenges of water use in a refugee camp
by specifically relating students’ personal daily water use and access to those of a refugee.

Background:

Water is an essential commodity in any setting. In a refugee camp, the importance of water
takes on a whole new significance.

© Yann Libessart

© Jacob Kuehn

© Narciso Contreras

Although standards in refugee camps strive to provide approximately four gallons of water per day
per person, often refugees have to survive on much less. Comparatively, in a typical US household
one person uses approximately 80–100 gallons of water per day.

Outcome:

Students will have a quantitative and qualitative understanding of their ease of water use as
compared to a person living in a refugee camp.

Activity:

1. Have students complete the worksheet, “Daily Water Use Comparison” on page 37.
2. In either small groups or as a class, have students compare their answers with others.
3. Share the figures in the table below with students to help them calculate their total daily water
use in gallons.
4. Ask students to consider how their lives would change if they only had access to much smaller
amounts of water and had to carry and contain what water they used? How would their daily water
habits change?

Larger format images to share
with your students can be
found beginning on page 59.
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Daily Water Use Per Person - US
Five Minute Shower
Brushing Teeth
Washing Hands and Face
Dishwasher
Hand Washing Dishes
Laundry
Flushing the Toilet
Drinking

20 gal
2 gal
4 gal
12 gal
20 gal
35 gal
3 gal
0.5 gal

Approximate Total:

80–100 gallons pp/pd

Exhibition Theme - Basic Needs (Daily Living in a Refugee Camp)
Shelter

TYPE: Critical Thinking, Problem Solving
TIME: 20–50 minutes

Purpose:

To develop an appreciation for the space limitations in a refugee camp.

Background:

Displaced people that set up a new home in a refugee or IDP camp face numerous challenges upon their
arrival. Often exhausted by their difficult journey, they will need to find a place to rest and seek shelter
from harsh elements like the sun, rain, or snow. Camps supported by humanitarian aid agencies may have
allocated space and tents for families, but this is not always the case and certainly not the case in camps
lacking sufficient support (such as in many IDP camps). For refugees in aid-supported camps, site plans
generally try to allow for a certain amount of space per person per family. The UNHCR standard for shelter
space is 3.5 meters squared per person (3.5 meters is approximately 11.6 feet).

© Matthias Steinbach

© V. Wartner
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According to UNHCR, the average stay in a refugee camp is not brief, lasting approximately
17 years. Have students consider this reality as they do the following activity.

Outcome:

Students will have tangibly experienced the amount of space many refugees inhabit and compared
the uses and limitations of this space to their own living spaces, increasing students’ appreciation for
the challenges of daily living as a refugee.

Activity:

1. Using the guideline of 3.5 meters (11.6 feet) squared per person, have students tape out or mark
an equivalent space on the classroom floor. Have students occupy the space for a minute and get a
feel for its limitations. What would it be like to live here for weeks, months, or even years?
2. Have students create a list of all the daily living tasks that would need to be done in this space.
Given these various needs, how would they set up and use the space?
3. In many instances, camps are overcrowded and space must be shared. Have students imagine that
they must share their marked out space with their entire family. Have them consider:
- Where will you all sleep?
- Where will you store personal items (clothes, blankets, suitcases and/or carrying bags)?
- Where will you put your cooking pots, utensils, and water containers?
- What other items will you need to store in your shelter space?

Add-on Activity:

Ask students to measure the total square footage of their homes and, if possible, the square footage
of their bedroom, kitchen, and a bathroom.
How do their home spaces numerically compare with those provided in a refugee camp?
Applying the UNHCR standard of 3.5 meters (11.6 feet) squared per person, how many people could
live in students’ homes (given their home’s total square footage)?
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Exhibition Theme - Basic Needs (Daily Living in a Refugee Camp):
TASK TIME COMPARISON

TYPE: Summative Assessment, Comparison/Contrast
TIME: 20–40 minutes

Purpose:

To build awareness of how time-consuming, exhausting, and challenging the most basic daily tasks
can be in a refugee camp.

Background:

Daily living in a refugee camp can be challenging in many ways. Tasks that, under different
circumstances, require minimal thought or effort can become difficult and exhausting when
living in a refugee camp.

Outcome:

Students will have an enhanced appreciation of the challenges of life as a refugee and the personal
strengths required to persevere such an existence.

Activity:

1. The chart below lists a sample of daily living tasks. Reflecting on their experience at Forced From
Home, have students complete the worksheet “Task Comparison” on page 40 and describe how
navigating these tasks would differ in a refugee camp as compared to in their own lives.

Home
Get Water

Camp

Difference (experience)

Prepare Food

Receive Medical Care
Wash Hands/Face
Wash Clothes
Clean Dishes

2. In addition to taking more time, what challenges does this increased difficulty in doing daily tasks
bring to daily living? Physically? Mentally?
3. People living as refugees demonstrate incredible resourcefulness, determination, and resilience.
Ask students what personal strengths they would need to manage the daily living challenges of
refugee life.
4. What other life “comforts” that students currently have would be sacrificed or diminished while
living in a refugee camp?
a. Privacy
b. School
c. Recreation/Play space
d. Shelter
e. Security
f. Temperature/Climate control
g. Electricity
forcedfromhome.com
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Exhibition Theme - Health Care:
Mass Vaccination Campaign

TYPE: Small & Large Group Discussion, Summative Assessment, Problem Solving, Critical Reading,
Math, Critical Thinking
TIME: Three to five 50 minute classes

Introduction:

People living as refugees can face significant health-related challenges. In all likelihood, they will
lose whatever access they had to health care and resources such as medication, and well-stocked
and well-maintained facilities. While traveling to “safe havens” or while living in crowded camps, they
may have increased vulnerability to disease, injury, malnutrition, dehydration, and many other health
problems.
Humanitarian medical aid organizations such as Doctors Without Borders deal with substantial
logistical, political, and cultural challenges when trying to provide medical care in the field.
To be effective, these agencies need to be resourceful, flexible, and determined to overcome
ever-developing obstacles when setting up health care programs and delivering care.

Purpose:

To develop an appreciation for some of the challenges people face when they are forced to flee
and humanitarian organizations face when providing health care in a refugee camp.

Activity:

Students take on the role of humanitarian medical aid workers in a refugee camp and plan
through the stages of a common health care scenario faced by Doctors Without Borders and
other humanitarian agencies.

Background:

While performing daily health screening at the Yida refugee camp in South Sudan, students
encounter a person who displays symptoms indicative of infection with measles. Measles is caused
by a highly contagious virus, and the presence of even one case means that vaccination campaign
must be launched to prevent an epidemic spread of the disease throughout the camp. Guide
students through the following planning stages of vaccination campaign.

Goal:

To successfully vaccinate the full target population in the refugee camp against measles.
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Step 1: Organize Class

Small Groups: Organize students into small groups if desired. Each group can be assigned a
specific step, starting with Step 3 (e.g., Step 3 group, Step 4 group, Step 5 group, etc.) and report
group results to the class. Groups should collaborate as needed to coordinate planning to achieve
activity goal.
Large Group: Do activity as a class, giving each student an opportunity to participate in each of the
planning steps.

Step 2: Distribute Background Information

After explaining the purpose, scope and goal of the activity, provide students with the Background
Information Sheets on page 42.

Step 3: Learn About the Cold Chain for Vaccines

Please use Worksheet 1 on page 45 for this activity.
A. Referring to the Background Information Sheets, discuss the process for transporting
temperature-sensitive medicines, such as the measles vaccine.
B. Have a student read the Story from the Field on page 45 out loud to the class.
C. Reflecting on the story, have students consider some of logistical challenges that might need to
be addressed when transporting the vaccine from the cold-storage warehouse in Europe to the
camp in Yida, South Sudan.

Possible considerations:

• How will you transport the vaccine to the camp?
• What transport modes should you consider (airplane, rail, truck, motorbike, boat, donkey,
•
•
•
•
•
•
•

by hand)?
Are the roads passable, are they in good physical condition, are they safe?
Is there access to reliable electric (or other energy source, e.g., gas or kerosene) refrigeration
in the camp?
How much refrigeration storage will you need for the vaccines?
How about freezer storage for ice packs?
How will you keep the vaccine within the critical temperature range during the various stages of
transport from the airport to the camp?
What contingency measures can you put in place to ensure the cold chain is not broken
(i.e. power interruptions, transportation delays, etc.)
How many staff will be needed to accomplish the transport?
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© Pedro Ballesteros

© Karin Ekholm

© Juan-Carlos Tomasi

© Pierre-Yves Bernard

© MSF

Step 4: Determining Quantity of Vaccine Needed for Campaign
Please use Worksheet 2 on page 46 for this activity.

Unfortunately, not all refugee camps have formal registration systems in place to capture accurate
population counts. In these situations, humanitarian agencies must employ other creative techniques to estimate camp population.
A. Ask students to brainstorm creative ways to estimate the population in Yida. How might such
statistics be obtained in the field?

Possible solutions:

Speak with community leaders in the camp (such as religious leaders, tribal chiefs, and other social
leaders); estimate standard size of a household and multiply by the number shelters in the camp;
look for an agency or local government entity that might be collecting population data; use satellite
photos to estimate the number of shelters in the camp.
B. After brainstorming, tell students that a reliable local government agency reports a current
population of 70,000 refugees in Yida. The age range to be vaccinated is 6 months to 15 years, of
which there is an estimated population of 15,000. This number should be used in the activity going
forward.
C. Similarly, tell students that the Doctors Without Borders staff has advised that there are 4,500
single doses of the measles vaccine already on-hand in the cold storage in Yida.
D. Using the numbers above, have students determine how many vaccine doses need to be ordered
from storage facilities in Europe.

Larger format images to share
with your students can be
found beginning on page 62.

forcedfromhome.com

22

Step 5: Creating Public Awareness

Please use Worksheet 3 on page 47 for this activity.
Public messaging is critical to the success of any mass vaccination campaign. Students should
focus on the need to inform the population about the possible measles risk and the upcoming
vaccination campaign. Remind students that not all of the population will have access to the
internet or reliable cell service, so communication through more traditional channels, such as
word of mouth, are often most effective. Additionally, there may be cultural, religious, and/or
logistical challenges to address as the students formulate a plan to maximize population
participation in the campaign.
A. Have students think creatively about ways to spread word about the risks associated with
measles and the importance of the upcoming vaccination campaign.

Possible considerations:

Engage popular community celebrities or entertainers to be advocates for the campaign, play
recorded messaging along with popular music from loudspeakers on cars/bikes, engage local
community leaders to spread the message (such as religious leaders, tribal chiefs, and other
social leaders).
B. Brainstorm possible cultural, religious, and logistical challenges that might influence how
humanitarian aid workers communicate with the camp population to most effectively implement
the vaccination process.
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Possible considerations:

• Has this population group received any vaccination or other public health services before? Use this
information to inform the most appropriate approach for this campaign.
• What are the cultural and religious beliefs of the population that may negatively impact the campaign?
• Is there a religious or other community leader who can be consulted with to craft messaging in a way
that allays any expected concern from the population?
• Do you need to separate women and men?
• Are there specific times or days that are better or worse to conduct the campaign on (Prayer days, when
do people work, etc)?
• Are there any governmental approvals that need to be sought?

© Sydelle Willow Smith

© Luca Sola

Step 6: Establishing & Staffing Vaccination Sites

Please use Worksheet 4 on page 48 for this activity.
Next, students will need to determine how to maximize people’s access to vaccination. Typically, medical
humanitarian aid agencies will set up numerous vaccination sites throughout the camp. Decentralizing
access to vaccination in this way helps to minimize travel time, reduce travel costs, and lower wait times
at the site.
A. Tell students that it has been determined that there will four vaccination sites in the camp. Have
students determine what factors should be considered in locating and setting up these vaccination
sites to maximize participation.

Possible considerations:
•
•
•
•
•
•

Are there any existing medical facilities in the camp?
Would it be preferable to set up sites in a population dense area (e.g., markets, schools, gathering spots)?
Does the space allow for any protection from uncomfortable weather elements (shade, access to water)?
Is there enough space for a large, long line?
Where is the nearest source of refrigeration and power?
Is there a religious or other community leader who can be consulted to understand the most effective
locations, layouts, and cultural practices?

B. Using the staffing guidelines in the table below, have students determine the number of days it will take
to complete the vaccination campaign. Tell students that staff will vaccinate from 8:00 a.m. to 4:00 p.m.
daily and there will be one vaccination team per site.

Larger format images to share
with your students can be
found beginning on page 67.

forcedfromhome.com

24

One immunization team = 20 people (in a refugee camp context)
One team can vaccinate an average of 600 people per hour
1 supervisor
1 logistics officer
4 staff to prepare the vaccine
2 staff to administer the vaccine
6 staff to register and tally
6 staff to manage crowd/queue

Step 1

#people to vaccinate/#vaccination sites = A (#people at each site)
15,000 refugees/4 sites = 3,750 people

A = 3,750 people to be vaccinated per site

Step 2

A (#people to be vaccinated per site)/600 people vaccinated per hour = B (#hours to vaccinate the site)
3,750 people per site/600 = approx. 6 hours, 15 minutes

B = 6 hours, 15 minutes per site

Step 3

B (hours per site)/8 hours per day = C (# days to complete site)
6 hours, 15 minutes per site/8 hours per day = Less than one day, 6 hours, 15 minutes

C = Less than one day, 6 hours, 15 minutes
Answer: The population of 15,000 people can be vaccinated in less than one day.

*this assumes 4 sites, 8 hour days, 600 vaccinations per hour
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Step 7: Crowd & Line Management

Please use Worksheet 5 on page 50 for this activity.
Once people arrive at the vaccination sites, students will need to consider how to keep them safe and
motivated to wait in line for their dose, possibly for many hours in uncomfortable weather.
A. Have students think of creative and practical ways to ensure people remain safe and don’t get
frustrated and leave the site before they’ve been vaccinated.
B. Students should also consider how to ensure that too many people won’t show up on any given day,
so as to prevent long wait times.

Possible considerations:

Let people know if they need to come back another day based on their place in line, hire entertainers,
provide water/food, or other incentives.

© Pedro Ballesteros

© Erwan Rogard

© Karin Ekholm

Congratulate your students! They have successfully planned and implemented a measles
vaccination campaign in Yida refugee camp. Thanks to their hard work and creative problem
solving, the majority of the at-risk population has been vaccinated and the risk of a measles
outbreak has been averted!
Wrap up the activity by moving from theory to practice and sharing the following video and an article
featuring a real life measles vaccination campaign in Central African Republic conducted by Doctors
Without Borders.

DOCUMENTARY:

Central African Republic: Protecting Children Against Eight Diseases

© Ikram N’gadi

https://youtu.be/v1mpZCK-RQs
(3:56 minutes)
Larger format images to share
with your students can be
found beginning on page 69.
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Background Information
DOCUMENTARY:

The Real Facts About the Refugee Crisis

https://youtu.be/RstxqdvwFIo
(4:59 minutes)

People Who Leave Home
Displaced People: People who have left their homes to flee persecution, to flee persecution, government

instability, violence, corruption, or economic turmoil. This term refers generally to displaced populations
and is not itself a legal status.

UNHCR: The Office of the United Nations High Commissioner for Refugees (UNHCR), also known as the UN

Refugee Agency, is a United Nations agency mandated to protect and support refugees at the request of a
government or the UN itself and assists in their voluntary repatriation, local integration, or resettlement to
a third country. Its headquarters are in Geneva, Switzerland, and it is a member of the United Nations
Development Group.

1951 Refugee Convention: The 1951 Geneva Convention is the main international instrument of refugee law.

The Convention clearly spells out who a refugee is and the kind of legal protection, other assistance, and
social rights he or she should receive from the countries who have signed the document. The Convention
also defines a refugee’s obligations to host governments and certain categories or people, such as war
criminals, who do not qualify for refugee status. The Convention was limited to protecting mainly European
refugees in the aftermath of World War II, but another document, the 1967 Refugee Protocol, expanded the
scope of the Convention as the problem of displacement spread around the world.
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Refugee: A person who is unable or unwilling to return to their country of origin owing to a well-founded

fear of being persecuted for reasons of race, religion, nationality, membership of a particular social group,
or political opinion. http://www.unrefugees.org/what-is-a-refugee
Legal Status/Rights: Refugees are under the protection of the UNHCR which is mandated to lead and
coordinate international action to protect and assist refugees worldwide.

IDP (Internally Displaced Person): A person who has been forced to flee their home for the same
reason as a refugee but remains in their own country and has not crossed an international border.
IDPs seek refuge within their own countries. IDPs often remain in their own countries, without access to
protection and resources, due to difficulty in traveling to or across borders (too far a distance, harsh
conditions, physical inability, legal barriers) or lack of funds for the journey.
Legal Status/Rights: IDPs are not eligible for protection under international refugee law or eligible to
receive many types of aid since they still remain within jurisdiction of their own national government.

Comparison of Challenges in Refugee Versus IDP Situations:
REFUGEE

IDP

Protected under international refugee law

Under jurisdiction of own national
government.

Access to organized & supported camps (with food,
water, shelter, health care, education, jobs, etc.),
although the establishment of such camps is not
guaranteed and is subject to the approval of host
governments.

Little or no access to planned or managed
relief camps (scarce or no access to food,
water, shelter, health care, education, jobs,
etc.)

Camps are planned to be accessible to UN & aid
organizations, but are not always established.
Refugees can also find themselves in unsupported
makeshift settlements and other informal housing.

Unsupported settlements “spring up” and
may not be accessible to relief aid.

The majority of international humanitarian aid is
coordinated and/or supported by UN agencies (not
all of it, e.g., not MSF’s).

International humanitarian aid may be
banned by government or impossible due
to internal fighting & violence.

Economic Migrant:

A person who voluntarily leaves their home country to live in another country
with better working or living conditions.

Stateless Person: A person who is not considered a citizen of any country and has no access
to legal protections associated with citizenship.

Asylum Seeker: A refugee who has applied for sanctuary in another country but has not yet

received asylum from any country.
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Facts & Statistics:
2015 Overall:

Global forced displacement has increased in 2015, with record-high numbers. By the end of the
year, 65.3 million individuals were forcibly displaced worldwide as a result of persecution, conflict,
generalized violence, or human rights violations. This is 5.8 million more than the previous year
(59.5 million). On average 24 people worldwide were displaced from their homes every minute of
every day during 2015—some 34,000 people per day.
Refer to infographic on page 52 which highlights the topline statistics

COUNTRIES HOSTING THE MOST REFUGEES:

1. Turkey (2.5 million) 2. Pakistan (1.6 million) 3. Lebanon (1.1 million) 4. Islamic Rep. of Iran (979,400)
5. Ethiopia (736,100) 6. Jordan (664,100)

Child Refugees:

Children below 18 years of age constituted about half of the refugee population in 2015.
Unaccompanied or separated children in 78 countries—mainly Afghans, Eritreans, Syrians, and
Somalis—lodged some 98,400 asylum applications in 2015. This was the highest number on record
since UNHCR started collecting such data in 2006.

Many Refugees from Three Countries:

More than half (54 percent) of all refugees worldwide came from just three countries: the Syrian
Arab Republic (4.9 million), Afghanistan (2.7 million), and Somalia (1.1 million).

Resettlement:

In 2015, UNHCR submitted 134,000 refugees to states for resettlement. According to government
statistics, states admitted 107,100 refugees for resettlement during the year, with or without
UNHCR’s assistance.

Returned Home:

During 2015, only 201,400 refugees returned to their countries of origin. Most returned to
Afghanistan (61,400), Sudan (39,500), Somalia (32,300), or the Central African Republic (21,600).
Sourced from UNHCR Trends At A Glance, 2015 in Review
http://bit.ly/2aQNHoB
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Forced From Home Featured Countries AT A GLANCE:
Afghanistan, Burundi, Honduras, South Sudan, Syria

AFGHANISTAN

BURUNDI

Capital: Kabul
Population: 32,527,000
People Displaced: 4,434,853
People leaving Afghanistan/
Refugees: 2,659,789
Top Three Asylum Countries:
Pakistan, Iran, Germany
Primary Push Factors:
war, violence, corruption

Capital: Bujumbura
Population: 11,179,000
People Displaced: 509,833
Refugees: 287,444
Top Three Asylum Countries:
Tanzania, Rwanda, Uganda
Primary Push Factors:
war, violence

HONDURAS

SOUTH SUDAN

Capital: Tegucigalpa
Population: 8,075,000
People Displaced: 205,399
People leaving Honduras/
Refugees: 4,918
Asylum Country: United States
Primary Push Factors: gang violence

Capital: Juba
Population: 12,340,000
People Displaced: 2,573,550
People leaving S. Sudan/
Refugees: 778,225
Top Three Asylum Countries:
Ethiopia, Uganda, Sudan
Primary Push Factors: war, violence,
food shortage, ethnic tension

syria
Capital: Damascus
Population: 18,502,000
People Displaced:11,690,327
People leaving Syria/
Refugees: 4,865,263
Top Three Asylum Countries:
Turkey, Lebanon, Jordan
Primary Push Factors: war,
violence, religious tension

Source: UNHCR, 2015 (numerical data only).
Note: Asylum countries indicated here reflect
the countries who have granted asylum to
refugees, and does not reflect pending or
rejected asylum applications.
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Worksheet: Am I a Refugee?
Goal:

Determine legal status of people forced from home.

Directions:

1. Read the information below.
2. Read Cases 1 – 5.
3. Using the definitions below, decide the legal status of the displaced people
featured in each case.
4. Mark your decisions and reasons on the worksheet.

Who is a refugee?

A refugee is someone who is unable or unwilling to return to their country of origin owing to a
well-founded fear of being persecuted for reasons of race, religion, nationality, membership of a
particular social group, or political opinion.

Who is an internally displaced person?

An internally displaced person (IDP) is a person who has been forced to flee his or her home for
the same reason as a refugee, but remains in his or her own country and has not crossed an
international border. Unlike refugees, IDPs are not protected by international refugee law and are
not eligible to receive many types of aid.

Who is an economic migrant?

An economic migrant is a person who voluntarily leaves their home country to live in another
country with better working or living conditions.

What is the 1951 Refugee Convention?

The 1951 Refugee Convention is the main international instrument of refugee law. The Convention
clearly spells out who a refugee is and the kind of legal protection, other assistance and social
rights he or she should receive from the countries who have signed the document. The Convention
also defines a refugee’s obligations to host governments and certain categories or people, such
as war criminals, who do not qualify for refugee status. The Convention was limited to protecting
mainly European refugees in the aftermath of World War II, but another document, the 1967 Refugee
Protocol, expanded the scope of the Convention as the problem of displacement spread around
the world.
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Case 1: alejandro - Honduras
Alejandro Rodriguez is a 10-year-old boy from San Pedro Sula, Honduras. Raised by his grandmother
with his eight-year-old brother, Alejandro felt forced to leave his home after receiving repeated threats
from violent street gang members and narrowly escaping a gang shooting at his grandmother’s house
that ultimately killed his uncle. Fleeing town one day before school with only a change of clothes, a little
food and water, and a small amount of cash, Alejandro and his brother caught a series of buses across
borders in to Guatemala and Mexico. Fearing being robbed or beaten by gangs along the way, Pedro
stayed awake, watching over his little brother. Joining with a group of others hoping to flee to the USA,
Alejandro and his brother crossed the Rio Grande River into Texas on a makeshift raft of branches held
together by shoelaces. Once across, Alejandro found a USA border agent and explained that he had
left his home in Honduras for fear of his and his brother’s life and that he hoped to be reunited with his
father who was residing in the USA.

Would the United States recognize Alejandro and his brother as refugees?
Why or why not? Explain your decision.

□
□

Refugee
Not a Refugee

Reason:

READ ALEJANDRO’S STORY IN THE NEW YORK TIMES: http://nyti.ms/2bfvssp
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Case 2: mohammed - Iraq
Iraqi journalist Mohammed Mushib fled Baghdad for Syria in 2007 fearing for his life. Although critical
of both Sunni and Shia in the conflict in Iraq, Mohammed’s reporting was seen as a threat. A few days
after his television station was bombed, he received an unexpected knock on his door at home.
Looking out the window, he saw three people waiting for him, two with their faces covered and the
third with a gun. Mohammed opened the door and was warned to leave or his children’s lives would
be in danger. He was told, “The next time we see you, we will kill you.” The next morning he left Iraq
and arrived in Syria in the trunk of a car.

Would syria recognize Mohammed as a refugee? Why or why not? Explain your decision.

□
□

Refugee
Not a Refugee

Reason:

Read Mohammed’s Story:

http://www.cjr.org/analysis/journalists_seeking_asylum.php
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Case 3: Hoda – Syria
Using the night as cover, Hoda put her three young children into the car and left her home and
everything she knew behind. Life had become increasingly dangerous in her home city of Aleppo,
Syria, but when a rocket attack destroyed her neighbor’s house she knew that she could not risk
staying any longer. “There were many people in my neighborhood killed, especially young people,”
she says. “Fourteen families were killed at once when their building was hit by rockets. I was in my
house when a rocket hit. Our neighbor’s house was completely destroyed and ours was very badly
damaged. I was so afraid. I had to run out of the house. At 5:00 a.m. that morning I left with my
children.” Three months after fleeing home, Hoda and her children have settled in the Bab Al Salame
camp, near the border with Turkey in Aleppo Governorate, Syria.
For Hoda and her children, life is almost unrecognizable compared to what it was just a few short
months ago. The children ask after their father, who remains trapped in Aleppo. Hoda speaks to him
every few weeks but says she does not know whether he is safe. Her biggest challenge now is to
provide food for three hungry children who miss their home. “We had a very good life before the war
but now everything has changed,” she says. “There is no work here so we can’t earn money to buy
food. We eat once or maybe twice a day, mostly just bread and oil.”

Would Syria recognize Hoda and her children as refugees?
Why or why not? Explain your decision.

□
□

Refugee
Not a Refugee

Reason:

Read Hoda’s Story:

http://www.caritas.eu/news/stories-from-syrian-refugees-and-idps
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Case 4: Kamal – South Sudan
Twenty-six-year-old Kamal was a primary school teacher before the civil war in South Sudan started.
Due to previous violent fighting in his home village, Kamal was already living in a makeshift shelter
in a settlement camp in South Sudan when he was forced to flee again after clashes between the
government and rebel forces escalated in nearby areas. Escaping across the Nile River to the the
village of Noon, South Sudan, Kamal lived under trees without shelter and limited food supplies. To
get water, he had to walk 25 minutes each way to fetch it from the river. The rainy season will arrive
soon and Kamal’s living conditions will become even more challenging. Kamal also suffers from a
variety of illnesses and is in need of medical care.

Would South Sudan recognize Kamal as a refugee? Why or why not? Explain your decision.

□
□

Refugee
Not a Refugee

Reason:
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Case 5: Mu Mu Han, Myanmar
Mu Mu Han is 22 years old and came to Thailand from Myanmar five years ago to support her family.
She works in a factory knitting sweaters in Mae Sot, a town on the border between Myanmar and
Thailand. Mu Mu Han does not have an official work permit because it costs too much money. She
regularly has to pay bribes to local police to remain in the country as well as give her employer
money to allow her to stay. Mu Mu Han has a daughter in Myanmar and husband who works in
Bangkok, Thailand. She misses them and is only able to visit with them once a year. Mu Mu Han must
keep working at the factory so that her family can survive and her siblings and daughter can gain
an education and improve their lifestyles.

Would Thailand recognize Mu Mu Han as a refugee? Why or why not? Explain your decision.

□
□

Refugee
Not a Refugee

Reason:

Read Mu Mu Han’s Story:
http://bit.ly/2b1VSNw
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Worksheet:Daily Water Use Comparison
Goal:

Quantifiably and qualitatively compare your personal daily water use to that of a person living in a
refugee camp.

Directions:
1. Fill in the “Daily Water Use - Personal” table below using information about your daily water use.
• Activity: Activities you use water for such as brushing teeth, showering, washing clothes, drinking, etc.
• Source: Where you get water for this activity, such as bathroom sink, shower, water fountain, etc.
• Ease of Use: Is it easy or difficult to get water from this source?
• Use in Gallons: Estimate how much water you use for this activity.
• Safe to Drink: Do you have to worry about getting sick if you were to drink the water from that source?
• Wait in Line: Do you have to wait in line to get water from this source?
• Have to Carry: Do you have to carry water from this source to use it?
• Reliable: Can you consistently count on getting water from that source?
• Safety Concerns: Do you have to worry about your safety when you get water from that source?
• Access Limited: Is your amount or time of use limited from this water source?
• Manually Pumped: Do you have to manually pump your water from this source?
2. Think about your experience at the Forced From Home exhibition. How would the daily water use of a
refugee differ from your own experience? Keep in mind that:
• A refugee living in a camp meeting minimum emergency standards gets an average of
approximately four gallons of water a day
• There will be one water tap between 250 refugees
• A water source in a refugee camp can be up to 1,650 feet away from a refugee’s living space
• Water access will only be available during daylight hours
3. With these differences in mind, complete the second table, “Daily Water Use – Person Living in a Refugee
Camp” as if you were living in a refugee camp.
4. Compare your answers with your class.
5. Calculate your total personal daily water use in gallons.
6. Calculate how many pounds that amount of water would weigh. One gallon = eight pounds.
Could you carry that much water?
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DAILY WATER USE - Personal
ACTIVITY

SOURCE

EASE OF
USE

USE IN
GALLONS

SAFE TO
DRINK?

WAIT IN
LINE?

HAVE TO
CARRY?

RELIABLE?

SAFETY
CONCERNS?

ACCESS
LIMITED?

MANUALLY
PUMPED?

1

2

Y

N

N

Y

N

N

N

1 = easy
2 = difficult

Brushing teeth

Home bathroom
sink

Answer these columns with either Y=Yes/N=No/M=Maybe
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DAILY WATER USE – Person Living in a Refugee Camp
ACTIVITY

SOURCE

EASE OF
USE

1 = easy
2 = difficult

USE IN
GALLONS

SAFE TO
DRINK?

WAIT IN
LINE?

HAVE TO
CARRY?

RELIABLE?

SAFETY
CONCERNS?

ACCESS
LIMITED?

MANUALLY
PUMPED?

Answer these columns with either Y=Yes/N=No/M=Maybe
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Worksheet: Task Comparison
Goal:

To compare managing daily tasks in your personal life to managing daily tasks as a person living in a
refugee camp.

Directions:

1. Listed below is a sample of daily living tasks. Describe how managing these tasks would
differ in a refugee camp as compared to in your own life. Where applicable, include both
physical and mental aspects.
2. Add other tasks to this list.
3. Imagine that you are faced with the daily challenges of refugee life,
what personal strengths would you need to manage these challenges?
4. What life “comforts” that you currently have would be sacrificed or
diminished in refugee camp living?

Daily Tasks
Get Water
Home:
Refugee Camp:
Differences:

Prepare Food
Home:
Refugee Camp:
Differences:

Personal Hygiene
Home:
Refugee Camp:
Differences:
forcedfromhome.com
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House Keeping (e.g., wash dishes/clothes, etc.)
Home:
Refugee Camp:
Differences:

Receive Medical Care
Home:
Refugee Camp:
Differences:

Other Tasks (specify)
Home:
Refugee Camp:
Differences:

Personal Strengths required for refugee life:

Personal Comforts that would be sacrificed or diminished in a refugee camp:
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Mass Vaccination Campaign Exercise
A Measles Vaccination Campaign in a Refugee Camp
Yida, South Sudan

Background information

Use the information below to help plan your measles vaccination campaign.

The Problem:

Measles is a serious and highly contagious disease caused by a virus and normally spread through
direct contact or through the air. Outbreaks of measles are frequent in refugee camp settings,
particularly due to overcrowding. Fortunately, there is a highly effective measles vaccine that can
significantly prevent the spread of the disease. To protect refugees, mass vaccination campaigns
to immunize at-risk groups are typically conducted as camps first form and then maintained as new
refugees arrive. In the event of a measles outbreak, an immediate vaccine campaign is launched.

The Population at Risk:

70,000 people living in Yida refugee camp in South Sudan of which 15,000 are between the ages of 6
months and 15 years old, comprising the population at risk
For more information on Yida, visit: http://bit.ly/2bczymn
http://bit.ly/2bLnK6p

The Vaccine:

The measles vaccine is a single-dose vaccine that must be kept between 2°C/35.5°F to 8°C/46.5°F
at all times. To maintain this critical temperature range from the manufacturing site to delivery
to patients, a cold chain of a variety of storage containers must be used. From much larger cold
storage containers in vaccine storage facilities to increasingly smaller and smaller cold storage
coolers used in the field to vaccinate, the vaccine must be handled and transferred numerous
times during transport. Through all stages of the transport process, great care and effort is needed
to ensure that the vaccine remains in this critical temperature range at all times, as temperature
interruptions, or “ruptures”, will significantly impact vaccine effectiveness.
Therefore, when planning their vaccination campaign in Yida refugee camp, you need to consider
this critically challenging aspect of vaccine transport and storage.
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Maintaining a continuous cold chain in resource limited settings, like refugee or IDP camps, where power
supply is non-existent or unreliable and weather conditions are often extreme, is a considerable and
costly task. Transporting and keeping vaccines in a constant cold chain requires using insulated
containers filled with frozen icepacks. These ice packs take 24 hours to freeze. Once frozen, they need
to be “conditioned” (i.e. reach an appropriate temperature just above 0°C/32°F) in order to prevent
accidental freezing of vaccines in the container. In the case of vaccination campaigns, where thousands
of people in remote areas need to be vaccinated over a short period of time, transporting vaccines
creates an immense logistical burden, and can sometimes present an insurmountable obstacle.

Photos:

The photos below are examples of the larger (blue) and smaller (grey) cold storage coolers for
transporting and keeping vaccines in the correct temperature range in limited resource settings
like refugee camps. Note the many ice packs lining the edges of the coolers.

© Francois Servranckx

© Mudasiru Ayoola

© Emily Gerardo

These photos show some of the transportation used to get vaccines needing cold chain from storage
facilities to the field.

© Pedro Ballesteros

© Juan-Carlos Tomasi

© Karin Ekholm

© MSF

Larger format images to share
with your students can be
found beginning on page 72.

© Pierre-Yves Bernard
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The Cold Chain
Transporting temperature sensitive medicines

The graphic below illustrates the journey of temperature sensitive vaccines from reliable
warehouse storage facilities to increasingly challenging resource-limited environments.
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Mass Vaccination Campaign Exercise
A Measles Vaccination Campaign in a Refugee Camp
Yida, South Sudan

Student Worksheet #1:
Story from the Field:

“At the base, where we hold our stock, we have 17 fridges full of the vaccines. We also have the 17
freezers to make and store the 5,000 ice packs we need. The ice packs go into a big cold box which
is taken out to the vaccination sites. But even there, we then have to transfer the vaccines from the
big cold box into smaller cold boxes, because at each single stage we have to protect the vaccines
so that they remain effective. It’s a nightmare.”
SOPHIE DUNKLEY, EPIDEMIOLOGIST, MSF MEASLES VACCINATION CAMPAIGN, GUINEA, FEBRUARY 2014
MSF Access Campaign | Vaccinating Children Beyond The Cold Chain 3 ISSUE BRIEF

Learn About the Cold Chain for Vaccines

Reflecting on the Story from the Field, consider some of logistical challenges that might need to
be addressed when getting the vaccine from the cold-storage warehouse in Europe to the camp in
Yida, South Sudan. Write your planning thoughts below (and on additional sheets as needed).

To get you started:

How will you transport the vaccine to the camp? Is there access to reliable electric (or other
energy source, e.g., gas or kerosene) refrigeration in the camp? How will you keep the vaccine
within the critical temperature range during the various stages of transport from the airport to
the camp? What contingency measures can you put in place to ensure the cold chain is not broken
(i.e. power interruptions, transportation delays, etc.) How many staff will be needed to accomplish
the transport?
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Mass Vaccination Campaign Exercise
A Measles Vaccination Campaign in a Refugee Camp
Yida, South Sudan

Student Worksheet #2:
Determining Quantity of Vaccine Needed for Campaign

Unfortunately, not all refugee camps have formal registration systems in place to capture
accurate population counts. In these situations, humanitarian agencies must employ other
creative techniques to estimate camp population.
A. Brainstorm creative ways to estimate the population in Yida. How might such statistics
be obtained in the field?

B. Lucky you! You’ve just been informed that a reliable local government agency has been tracking
arrivals and reports a current population of 70,000 refugees in Yida. Use this figure going forward.
Additionally, you’ve been advised by Doctors Without Borders staff that there are 4,500 single doses
of the measles vaccine already on-hand in the cold storage in Yida.
C. Using the numbers above, determine how many vaccine doses need to be ordered from storage
facilities in Europe. Be sure to account for an approximate 15 percent loss of vaccine in transport
due to cold chain ruptures.

# Measles Vaccine to Order:
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Mass Vaccination Campaign Exercise
A Measles Vaccination Campaign in a Refugee Camp
Yida, South Sudan

Student Worksheet #3:
Creating Public Awareness

Public messaging is critical to the success of any mass vaccination campaign. You and your team
need to inform the camp population about the possible measles risk and the upcoming vaccination campaign. Note that not all of the population will have access to the internet or reliable cell
service, so communication through more traditional channels, such as word of mouth will likely be
most effective. Additionally, there may be cultural, religious, and/or logistical challenges you need
to address as you and your colleagues formulate a plan to maximize population participation in the
campaign.
A. List some creative ways to spread word about the risks associated with measles and the
importance of the upcoming vaccination campaign.

B. Brainstorm possible cultural, religious, and logistical challenges that might influence how
humanitarian aid workers communicate with the camp population to most effectively implement
the vaccination process.
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Mass Vaccination Campaign Exercise
A Measles Vaccination Campaign in a Refugee Camp
Yida, South Sudan

Student Worksheet #4:
Establishing and Staffing Vaccination Sites

You and your team will need to determine how to maximize people’s access to vaccination. Typically,
medical humanitarian aid agencies will set up numerous vaccination sites throughout the camp.
Decentralizing access to vaccination in this way helps to minimize travel time, reduce travel costs,
and lower wait times at the site.
A. Your team has been instructed that there will four vaccination sites in the camp. Determine
what factors should be considered in locating and setting up these vaccination sites to maximize
participation.

B. Using the staffing guidelines in the table below, your team needs to determine the number
of days it will take to complete the vaccination campaign. You have been notified that staff will
vaccinate from 8:00 a.m. to 4:00 p.m. daily and that there will be one vaccination team per site.

One immunization team = 20 people (in a refugee camp context)
One team can vaccinate an average of 600 people per hour
1 supervisor
1 logistics officer
4 staff to prepare the vaccine
2 staff to administer the vaccine
6 staff to register and tally
6 staff to manage crowd/line
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Question:

How many days will it take to vaccinate 15,000 people, given:
• 4 vaccination sites
• vaccinations will occur from 8:00 a.m. to 4:00 p.m.
• one team can vaccinate 600 people per hour

Step 1

Determine the number of people to be vaccinated at each site?

Step 2

Determine the total number of hours needed at each site?

Step 3

Determine the number of days to complete vaccination campaign?
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Mass Vaccination Campaign Exercise
A Measles Vaccination Campaign in a Refugee Camp
Yida, South Sudan

Student Worksheet #5:
Crowd and Line Management

Once people arrive at the vaccination sites, you and your team will need to consider how to keep
them safe and motivated to wait in line for their dose, possibly for many hours in uncomfortable
weather.
A. Write a list of creative and practical ways to ensure people remain safe and don’t get frustrated
and leave the site before they’ve been vaccinated.

B. How can you ensure that too many people won’t show up on any given day, so as to prevent long
wait times?
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ORGANIZATIONS
Doctors Without Borders/Médecins Sans Frontières (MSF)
http://www.doctorswithoutborders.org

UNHCR-United Nations High Commissioner for Refugees
http://www.unhcr.org/

UNOCHA-United Nations Office for the Coordination of Humanitarian Affairs
http://www.unocha.org/

IOM-International Organization for Migration
http://www.iom.int/

WHO-World Health Organization
http://www.who.int/en/

ICRC-International Committee of The Red Cross
https://www.icrc.org

USCRI-United States Committee for Refugees and Immigrants
http://www.refugees.org

REFERENCE MATERIALS
Bearing Witness

http://www.doctorswithoutborders.org/our-work/how-we-work/advocacy-temoignage

Roads To Refuge

http://www.roads-to-refuge.com.au/whois/whois_definitions.html

IDP or Refugee

http://www.vision.org/visionmedia/current-events-politics-idps-refugees/991.aspx

The Refugee Project

http://www.therefugeeproject.org

UNHCR Handbook for the Protection of Internally Displaced Persons
http://bit.ly/2bxr3x6

UNHCR Handbook for Emergencies
http://bit.ly/2bUUSv2

Doctors Without Borders MapSwipe App
MapSwipe, available free from the Apple App Store and Google Play, enables users to view and swipe through satellite
images of remote areas to identify features such as settlements, roads and rivers. The information gathered will help
build maps for aid workers to use in largely unmapped but crisis-prone countries, such as South Sudan, Sierra Leone
and the Democratic Republic of Congo. The new app is part of the “Missing Maps” project, an open collaboration that
aims to map vulnerable places in the developing world.
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65.3 million

people around the
world have been
forced from home.

21.3 million

of the world’s
displaced people
are refugees. More
than half are under
the age of 18.

54% of refugees worldwide
are from three countries:
Somalia: 1.1 million
Afghanistan: 2.7 million
Syria: 4.9 million

Source: UNHCR Figures at a Glance / June 20, 2016
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map of awareness>>>
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Leer, South Sudan
© Dominic Nahr
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Former yugoslav republic of macedonia (fyrom)/Greece Border
© Alessandro Penso
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La Bestia, mexico
© Anna Surinyach/MSF
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Iraqi Refugees
© Achilleas Zavallis
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Iraqi Refugees
© Guillaume Binet/MYOP
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© Yann Libessart
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© Jacob Kuehn
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© Narciso Contreras
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© Pedro Ballesteros
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© Karin Ekholm
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© Juan-Carlos Tomasi
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© Pierre-Yves Bernard
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© MSF
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© Sydelle Willow Smith
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© Luca Sola
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© Pedro Ballesteros
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© Erwan Rogard
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© Karin Ekholm
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© Francois Servranckx
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© Mudasiru Ayoola
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© Pedro Ballesteros
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© Emily Gerardo
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